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Dear Fellow Director;

Once again we pitched the big tent and gathered to see the elephant.
And although we came as mahouts and not as blind men, we saw the dear beast
in quite various states and degrees of splendor and disarray. But no matter
what the vantage or the view, our common concerns, hopes, and toils, filtered
through mutual respect, and a little mountain music prevailed.

Being history buffs, we felt that a ''past as prologue"” theme for the
conference would provide a unique and worthwhile perspective for the discussion
and future planning. Your comments and reactions suggested that it was both
provocative and productive.

As Hosts for the 1973 Conference, we would like to express our sincere
thanks for your attendance, contributions, and hard work; and especially for
your willingness to regard the occasional sanfus with forbearance and good
humor. We thoroughly enjoyed our host role, and hope that we can entice you
back when our "country roads' are really the completed interstate and rapid

transit that we promised.

Have a good year. We'll see you in Houston.

Affectionately,

Philip E. Comer, Ph. D.
Co-Host

James F. Carruth, Ph. D.
Host
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INTRODUCTTION

T hope most of you still have vour Proceedings of the 2lst Conference at
Vail hosted by Jim Hurst and Ron Taylor. If you do, you can have the fun of
comparing or putting together the messages of 1972 with the messages of this
year. As far as I know, we have always demonstrated a fascination with self-
examination gloriously free from the requirement to be objective or to reach
a consensus.

Over the vears I've subjectively felt I was being exhorted to be brave
enough to do intensive psychotherapy; to stop doing psychotherapy unless it was
on the curbstone; to do nothing but group counseling; to not do group counseling
but do t-groups instead; to stop hiding in my office and go seek the masses who
need me whether they realize it or not; to stop licking the hand that feeds me
and overthrow the "System''; to stop being a practitioner and begin training of
technicians and concentrate on research; to become a minority group advocate;

a crisis intervener; a power behind the throne; a student life determiner;
solve the national manpower problem; and recently, to become an accountant.

However, this Conference when seen in the perspective of Vail, Lexington,
Missouri and Berkely Conferences reminds me more strongly than ever how, perhaps
in spite of ourselves, we reflect a continuing concern with "Accountability' of
the best sort - to our roles and purposes and training.

In recent years, we have consistently asked ourselves to observe, evaluate,
and to act. We have called upon ourselves to innovate, to increase our accessi-
bility, to study the realities of situational variables, to contribute to

constructive situational change, and to increase our preventive and facilitative

impact thru outreach.




Our behaviors have been directed toward the real struggles of real
students; trapped in minority groups, trapped in a values revolution, and as
always struggling with developmental tasks and toward meaningful lifestyles.

This year's formal and informal presentations remind us of our responsi-
bilities to assess and to act on our experiences with humor and scepticism and
to remind us that whatever our efforts we start from a role as professional
counselors. Toﬁ Ewing reminds us there's no panacea. Bill Gilbert argues with
us for basic counseling principles, and Dick Mann reminds us that our American
ideals for higher education can be endangered by all the internal and external
pressures for elitism. Finally, Joe Gluck, Mr. West Virginia, modeled for us
and called us to continue to care about students as persons.

Stopping just short of omnipotence, we can do the best we can to receive
students, reach out to students, and to help them develop competence in dealing

with themselves and their situation.

Jim Carruth

Morgantown, 1973
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Perspectives on Counseling 1938-1973
Thomas N. [Fwing
Universityv of illinecis at Champaicn-Urbana
In discussing issues in counseling psvecholoey during the last 35 vears, |1
shal] deal with selected issues in counseling where there is or has been contro-

versv and contrasting, in most instances, the more traditional and the newer

views.
First some comments cn the image and professicnal identitv of the counseling

center and counseling psvchologist. Since those were central issuces in the

establishment of the counseling center at Illinois, T shall start there. In 1938
the Student Personnel Bureau was established after consultation with E. C.
Williamson of the Universitv of Minnesota. The stafl included an administrative
director who was a well respected mathematics professor, a technical director
who was a psvchologist, and seven part-time {acultv counselors from various
departments of the Universitv. Concern about the Image of the center probably
resulted in the innocuous namec, The Student Pevsonnel Bureau, and certainly
was involved in the appointment of a director who was not a psvchologist. In
1948 the name was changed to the Student Counseling Bureau, then to the Student
Counseling Service, and more rccentlyv to the PPsvehological and Counseling Center.
Studies of names of counseling centervs (Sieviking, 1970: Salisburv, 1972; and
Kohlan, 1973) demonstrate that the name does make a difference in regard to the
kinds of problems with which students expect help, and our name changes werce
efforts in this direcction.

However, it is often difficult to project the image one wishes. For example,
I recently found in our dustv attic storage space a box with the words, "Save
Forever” scrawled on it, and the following arc the Virst few sentences in a

student publication found in that box revardine the Student Personncel Bureau in

its ecarly davs.
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"Jung Freud stood before the entrance of the Psychometric-Somatic building.
A warm flash of excitment ran up and down his back like the time he had put on
his mother's corset when he was five so he could feel the pinch of real life.
The huge carved eye over the door seemed to blink at young Jung like an enticing
come-on. Reaching Room 314, Jung stopped and looked at the sign on the door.
It was written in Chinese script and read, Student Personnel Bureau.'

One indication of the identity of the counseling psychologist in 1946 is
the listing by Shartle (1946) of the occupation, '"College Counselor' and under
it in parentheses, "Social adviser, director of vocational counseling, or junior

dean." Studies by Warman (1960) and by Resnik and Gelso (1971) and others indi-

cate vocational counseling as the major service attributed to the counseling

center by students and others in the University and adjustment to self and others

as checked first by counselors. It is clear that the identity of most counseling
centers has as its core educational and vocational counseling with a secondary
identity of personal counseling. This image of the typical counseling center was
well established by 1960. Having established a rather solid identity, counseling
psvchologists, who seem to enjoy a certain amount of discontent, are currently
blurring the image.

The development of professionalism in counseling psychology around 1950
is illustrated not only by the formation of this annual conference of counseling

directors but also by another interesting non-organization during these years

called the Midwest Association of University and College Psychiatrists and Clinical

Psychologists. The psychologists in the group were largely psychologists from
counseling centers. This group, which served a useful purpose for several years,
died out mainly because it had such a long name but also because too few psychi-
atrists attended the meetings. In one of the most distinctive actions of any

professional group, it took its first formal vote one alcoholic Saturday and

voted to dissolve itself.
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The second issue concerns the importance of diagnosis and of working with
the student as an individual instead of by compartments. One root of the coun-
seling movement was vocational guidance where there was often a mechanical match-
ing of interests and abilities with job requirements which left out the individual
as a person. For example, following World War II the Veterans Administration
counseling programs (out of which sprang many college counseling centers) required
the development of narrow vocational objectives by a vocational counselor and
the separate dealing with personal problems by a personal counselor. Against this
background the relationship between diagnostic effort and counseling the individual
is well stated by Williamson (1939) as follows.

Diagnosis is only one of several parts of guidance; but it is the necessary
first step. Counseling without knowing what is appropriate to the student (as
opposed to the theoretical average student) is not guidance; it is a perpetuation
of indifferent and inflexible teaching. [p. 37]

In the case of normal students diagnosing refers to the discovery of assets
which predict successful and satisfying adjustments in future situations. [p. 103]
This view was further developed in post-war years (Bordin, 1949; Gilbert,
1954; Super, 1955; and others) and the term ''clinical counselor' was coined to

describe the person who could manage an integrated counseling effort for the
student who more often than not had multiple problems.

Meanwhile Rogers (1946) was developing his client-centered view of counseling
which included as a most important aspect the concern by the counselor for the
client as a person and also a strong, valuable emphasis on research. However,
he and his colleagues (Snygg and Combs, 1949) also attacked the value of diagnosis,
and this important viewpoint in counseling psychology has continued to stress the
needlessness and perhaps even harmful effect of diagnostic efforts by the counselor.

It is my opinion that this view, while it fits Roger's theoretical viewpoint, has

seriously impeded the progress of counseling psychology.




The emphasis on counseling the individual was pretty well established in
the post-war years and is still well established. The advent of behavior therapy
(or its renewal), which also theoretically requires adequate diagnosis not only
of what becomes the target behavior but also of other aspects of the functioning
of the individual, has not always helped very much because of the influence of

the hard shell Baptist type of behavior therapist who would like to ignore

these "other aspects of the functioning of the individual."

We turn neit to some of the counseling service delivery systems. One of
the individual counseling approaches is what I would call the "direct delivery
of professional services system." 1In this, which is the present approach at
Illinois, the procedure is to select the most highly qualified counseling psycho-
logists possible and then let the counselor do the whole thing. He does his own
intake and continues counseling the student until treatment is terminated unless
there is reason for referral. The delivery system is designed to minimize delay
in services because of intake bottlenecks and to maximize the degree to which
the student is counseled by a counseling psychologist. Students are also seen
by interns and practicum students, but the chances are 3 out of 4 that the student
will see an experienced counselor. Another advantage, as I see it, is that the
counselor can usually begin to make some step toward treatment at the time of
the very first interview.

By contrast with this approach intake procedures are required if the staff
is differentially specialized or if paraprofessionals are used. Even in this
situation it is important to make the neck of the bottle as large as possible.

The use of group methods as a method of delivery of services is a rather
recent development. In the pre-war period there were only minor efforts, such

as occupational information groups or courses in personal adjustment. In 1960

Koile surveyed 17 counseling centers in universities with enrollments of over
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10,000 and found only one reporting group counseling. But in 1968 Nugent and
Pareis found 48% reporting group counseling and in 1970 Anderson found 697%.

Group counseling was developed, in part, as an attempt to serve more students,
but it is doubtful if it has had this effect. For some students, however, it
would appear to be a preferred mode of treatment and, as long as we are talking
of group counseling with a diagnostic screening interview used to select appro-
priate group members, such an approach is well within the tradition of counseling
and clinical psychology. If we move to encounter groups, sensitivity training,
certain growth groups, or integrity groups where diagnosis is not involved in
regard to selecting students for groups, but where it is assumed that all students
will benefit from the same treatment, we are moving into a different ball park.

Another delivery system advocated in recent years utilizes paraprofessionals
for counseling functions and this has generated some controversy. It was noted
earlier that our counseling staff began with 7 non-psychologist faculty counselors.
These paraprofessionals grew in number to 18 in 1948 but have now disappeared
completely from our staff for economic and efficiency reasons. Most of them .
were quite effective and have played important roles in the University in
teaching, administration, and advising.

In the 1960's however, there was a push for the use of paraprofessionals
presumably because of shortage of professionals and the desire to provide services
for more students. It is clear that paraprofessionals can be trained to provide
effective service. There is no controversy here. However, the limited nature
| of the use of paraprofessionals in counseling centers is indicated in a survey
by Steenland (1973). According to my interpretation of his data, a counseling

function was being provided in only 13 instances and a non-counseling function

was involved in 30 instances.




Studies by Truax and Lister (1970) and a review of literature by Carkhuff

(1968) claiming that paraprofessionals function therapeutically as well as

professionals have created quite a furor and there has been considerable criticism

of the research involved. The one study I found of those cited by Carkhuff
where a direct comparison was made, I would interpret as meaning that chronic
male schizophrenics are likely to be influenced more by group therapy involving
dancing with pretty young females than by talking with old male psychiatrists.
T cite this study somewhat loosely because 1 believe that the attempt to compare
the effectiveness of professionals and paraprofessionals is a false issue, since
the only controlled research one could do would only enable one to say that a
certain amount of training is of more value or of the same value‘'as a certain
other amount of training.

Next, is there a need for special counseling services for minority groups?
By definition, the traditional view with its emphasis on diagnosis and the
individualization of services was committed to special services for special
persons. This does not mean that adequate services have been provided, but I
believe that the need for special services is not now controversial. However,
there has also developed on the part of the activist, change the environment
oriented counselors the idea that minorities or oppressed majorities can only be
counseled effectively by someone from their own group or someone alligned with
their group. Here are a few quotations taken largely from that new Personnel
and Guidance Journal: Gardner (1971) says, "To be truly helping to today's
females, counselors must take courses taught by feminists, participate in
consciousness-raising groups, and pursue internships supervised by feminists."
[p. 714]; Kincaid and Kincaid (1971) say, 'Counselors will not be in a position
to work for peace until they themselves become conscientious objectors and war
resistors." [p.734]; Williams and Kirkland (1971) suggest that the white coun-

selor be certified by black psychologists for dealing with the black experience.
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[p. 115]; Herbert (1971) says, "In order to deal with the here and now problems
of younger clients, counselors must immerse themselves in the politico-cultural
milieu of those clients." [p. 738].

Aside from the fact that I have not found evidence to support these views,
would it not be a chaotic training program indeed for counseling psychology if
these suggestions were followed?

There is one exception: 1| do believe that those counseling psychologists
who are approaching the status of senior citizens ought only be counseled by
others who are also approaching this status.

In turning to a discussion of the developmental viewpoint, we need to
distinguish between the traditional developmental view and the newer views.
Williamson (1939) cites Cowley's definition of the personnel point of view as:
"A philosophy of education which puts emphasis upon the individual student and
his all-round development as a person rather than upon his intellectual training
alone and which promotes the establishment in educational institutions of
curricular programs, methods of instruction and extra-instructional media to
achieve such emphasis." [p. 5]

To the degree that the developmental movement simply refers to the need to
work with normal students, it is in line with traditional counseling psychology
which has alws;s emphasized working with normal students. But what is meant by
the newer developmental view is not easy to say.

Ivey (1970), in arguing for changing the name of the American Personnel
and Guidance Association to the Association for Human Development, suggests
this new name because the word is so broad that it would include everything in
APGA--which is classes of events as learning to walk, learning how to behave in
heterosexual relationships, or learning to compensate for a missing limb." [p. 529]

A statement by Division 17 defines the developmental role of the counselor

as helping individuals to obtain maximum benefit from educational, social,
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avocational and‘other experiences so as to enable them to discover and develop
their potentials, but the programs advocated under the developmental hat seem
to go considerably beyond this definition. Morrill and Hurst (1971) advocate
developmental outreach programs which emphasize changes in the institutional
environment that maximize student growth. In this role the counseling psychol-
ogist might work in residence hall programs, in developing living arrangements,
help resolve conflict between students and administration, help the faculty

be better teachers, work for smaller classes and better use of the educational
media. The counselor should help all students make the maximum use of the
university environment. The last statement is at variance with the traditional
view which is that services ought to be available to all students but not all
students will need them.

There is nothing wrong with these developmental objectives, but some
advocates seem to want to largely replace traditional services with different
services for the normal student. At this point, T see at least two problems.
Under the influence of the developmentalists and other more radical views, the
image and identity of the counseling psychologists is going to become about as
clear as a grey cat in a London fog. Secondly, the expertise of the counseling
psychologist is in counseling and not in these other activities such as residence
hall living arrangements or teaching teachers how to teach.

A second modern movement allied with the developmental movement is the
advocacy of the counselor as a change agent. Looking back to the pre-war
period, we find relatively little of the time of the counselor being spent in
these ways. The establishment of the counseling centers was in itself a change
in the universities and came about in part because of dissatisfaction with the
traditional educational process in the universities. Also, changing the envi-

ronment of the student was one of the treatment procedures that has always been

used and Williamson includes this as one of his major treatment modalities.
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But the modern critics who advocate the counselor as a change agent want
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some rather major changes. To a limited extent, changes have been promoted
successfully over the last 30 years in universities, and I strongly believe

that the counseling psychologist should play this role in so far as his expertise
is appropriate. It is not so easy, however, to change a university. Hurst,
Weigel, Morrill, and Richardson (1973) have reported on some of the frustrations
and difficulties involved in an attempt to change and reorganize only a part

of a university.

The work of Carkhuff (1972), who appears to be viewed by some as a genius
while others wish he would do better research, illustrates one type of attempt
to change society by training persons in counseling or interpersonal skills.
Paraprofessionals are trained in empathy and other such skills, and they in
turn train other paraprofessionals in this way, and so on. He assumes that all
persons need training in empathy and other interpersonal skills and that a person
who empathizes with another person helps that person. No diagnosis is necessary
because universal goals have been established. Rogers (1946) earlier promoted
the same kind of idea. To a lesser extent, Mowrer's integrity groups (Mowrer,

1972) are also thought of in this way where the universal goal or interpersonal

skill is integrity.
There are difficulties in regard to the research which Carkhuff has used
as a basis for advocacy of his training programs. Gladstein (1970) reviewed

studies of empathy and concluded, "Given the empirical evidence counselors should

not assume that empathy is important in producing counseling outcomes.' [p. 826]
What is measured by the empathy scales is also not clear. But my main objections
to the Carkhuff programs are the anti-diagnostic stance, the assumption of
universal goals, and the grandiose nature of some of the plans.

An illustration of grandiose thinking in this area (not Carkhuff) is

found in this quotation of Lawton (1971):
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The need for a universal language, mutual solar exploration, international
monetary systems, interplanetary law--all of it is coming together. It's
inevitable. And 1 see the counseling profession, organized in its greatest
skilled form, as the medium through which it will happen. [p. 763]

Other advocates of the counseling psychologist as a social change agent
propose more radical changes. I call this the "Stop the world, I want you to
get off" viewpoint.

They make éerious accusations that the counseling psychologist not only
is a part of the establishment, which is true, but that he is forced to compro-
mise his professional activity and ethics because of this, which I think is
untrue. Warnath (1972) says: '

The college counselor is finding that when individual needs conflict with
those of the institution, he is expected to resolve the conflict in favor of
the institution. [p. 230]

Counseling has been one device employed by institutional managers to
reduce frictions between students and the system by translating any difficulties
into student problems. [p. 232]

Banks and Martens (1973), in referring to counseling as a reactionary
profession, say:

Persons and forces outside the therapeutic dyad have used the counselor
as their agent to change client behavior so that it will be acceptable to the
larger society, however unacceptable it is to the client. [p. 459]

These allegations serve as the basis for the reputed need for a radical
change in the goals of counseling. For example, Island says:

We are in the early stages of a world-wide reformation of unprecedented
proportions, and the core of counselor education should be focused on its

significant movements, such as human rights, sensitivity training, anti-war

protests, ecological concern, and women's liberation. [p. 763]
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In regard to counselor training, he opposes any examinations and says:
"Finding ones own true interests and sharing in those of ones peers is the
legitimate subject matter for graduate training in counseling.'" [p. 766]

Adams (1973) presents what he calls his view from the left. He proposes
the following:

The activities that should cease include some that are most dear to
guidance historically. Among them are: vocational guidance, which serves to
make an unfair and inadequate job market more acceptable and also to help
fill the 'manpower' needs of an economy that is based on exploitation; large
scale achievement and intelligence testing, which performs a stratification
function; crisis intervention counseling, which serves to keep the 1lid on
potentially explosive situations—-especially in schools; and personal adjustment
counseling which serves to convince clients that the source of their alientation
is within the self. [p. 537]

Having seen adams destroy 907 of our Psychological and Counseling Center
at Illinois, I eagerly searched for his suggested replacement and found the
following:

We must first listen very hard to oppressed people (young people, women,
poor people, and racial minorities). Those of us who fall into none of these

groups can, for the time being, only listen and support. [p. 537]

Consequently I shall quit talking and state listening.
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Perspectives in Counseling and Psychotherapy 1940-1975
William M. Gilbert i

Psychological and Counseling Center
University of Illinois at Urbana-Champaign

It is a special pleasure to be able to talk with a group which includes
some of my professional children, some grandchildren and even some great
grandchildren. Like ahy proud grandparent I will take some credit for all the
good things these various children do and blame the immediate parents for any

not so good behaviors. In any case I'm happy to be here.

There are a number of things you should know at the outset. First Tom
Ewing and I have not seen each other's papers. Like you, I've just heard for
the first time what Tom had to say--and it was both enlightening and refreshing.
Consequently, you will hear two personalistically different views albeit from
two persons who have worked together in the same agency for a good many years.
Secondly, you will note that I make no distinction between counseling and
psychotherapy because I firmly believe that good counseling always involves
psychotherapy and good psychotherapy always involves counseling. It's too bad
that the two terms exist. Thirdly, I have a confession to make. It's in
keeping with some aspects of the tenor of the times that I should lay my soul
bare to you in addition it would probably please my good friend Hobart Mower
if T confess. Some of you may remember what high school annuals were once like.
They contained pictures of all of the seniors, of the members of all of the
various clubs, of the athletes and in the back of some of them there is a list
of various class members with their persumed famous last words. Some of these
were very interesting, like ''Come here honey'" or "Who cares' or 'Let's go for
a ride." I disagreed with the famous last words which were attributed to me.

You know what they were? 'I disagree." 1In all honesty as I look back over

my life there have been quite a few occasions on which I have disagreed.




